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The purpose of this study is to determine the effectiveness that parent involvement has on a 

child’s sight word development with the use of take-home literacy folders.  The participants 

consisted of eight kindergarten students; four girls and four boys.  The sample group was 

analyzed in comparison with the remaining 13 students in the class.  All 21 students in the class 

received the same instruction during school hours.  Classroom instruction consisted of large 

group lessons, guided reading groups, and literacy centers.  All 21 students were given the same 

assessments throughout the year.  Participants were given a literacy folder that contained a book 

at their instructional reading level which is based on the Fountas and Pinnell Reading Benchmark 

Assessment (Heinemann, 2012), a comprehension activity to go along with the book, a reading 

strategy bookmark, and a set of sight word flash cards.  There was a reading log in which the 

parents recorded and commented on their experiences, as well as a guide for quality reading tips 

for parents.  The children took their folders home every Monday and Wednesday and brought 

them back to school on Wednesday and Friday.  The remaining students in the class did not 

receive the literacy folder.  The only activity provided by me for them to take home and work on 

with families was a weekly sight word book.  The participants also received these sight word 

books.  I examined sight word gains in the eight candidates versus the other 13 which showed a 

significant growth in the participants versus the remaining children.  The participants made an 

eleven percent gain in sight words learned from January to April.  The others, while they 

continued to learn new words, decreased their percentage by five percent.  This made for a 

sixteen percent difference between the children who received the literacy folders and the children 

who did not.   The parents of the children who used the literacy folders were given one survey 

(see appendix 2)  The attitude of the parents who did participate in the survey was overall very 

positive.  They felt as though it was something that benefitted their children and if given the 

choice would do it again.  These results were shared with parents to increase the awareness of the 

importance of literacy sharing in the home environment.  Overall I believe it is a beneficial 

addition to my kindergarten classroom. 

 

 

 

 

 

Introduction 
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REVIEW OF THE LITERATURE 

 

Why is it so important to develop quality communication between parents and teachers 

and what are the most efficient forms of communication? 

 

Susan Graham-Clay, in her article Communicating with Parents: Strategies for Teachers, 

explains that the relationship between families and schools starts with the ―Welcome‖ sign 

hanging in the front of the school as the parents walk into the building.  It continues with the 

smile on the faces of the teachers, the cleanliness of the classrooms, their child’s artwork on the 

walls, and the sounds filling the hallway (Graham, 2005).  Thus begins the connection between 

the two most important parties involved in a child’s education. 

 

Graham describes two types of communication.  One-way communication is used to inform 

parents.  Examples of one-way communication include newsletters, school-to-home notebooks, 

literacy bags (which will be discussed in greater detail), and report cards.  This mode of 

communication is used to give parents the information about how their child is performing in the 

class, pass along important dates, and provide information about what the class is covering.  

Two-way communication is used to create a dialog between parents and teachers.  This form of 

communication comes in the form of phone calls, parent/teacher conferences, email, and 

websites.  This dialog gives parents an opportunity to express their questions and concerns about 

their child in a way that makes them more involved in their child’s learning (Graham, 2005). 

 

Parents are the first and most important teachers in a child’s life.  It is the teacher’s job, as the 

professional, to provide parents with the knowledge and resources they need to supplement the 

child’s education outside of school hours.  This emphasizes the importance of communication 

between parents and school. 

 

Why is it important for children to have literacy opportunities at home? 

 

Barbara Fisher explains that overall school achievement has more to do with economic class and 

family function than school environment does in her article Reading Adventure Packs: A Pilot 

Program Promoting Family Involvement in Children’s Literacy Attitudinal Development (Fisher, 

2005).  The most important teacher in a child’s life is the parent (Faires, 2000).  According to 
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Patricia Crawford in her article All in the Family: Connecting Home and School with Family 

Literacy, teaching reading and writing was historically the job of families.  Most people did not 

have the opportunity to attend school; therefore, if they were to have any education, it came from 

home (Crawford, 2006).  By the mid-1900s, when almost all children attended school, it was 

thought that education should be left up to professionals and there was a shift from home to 

school (Crawford, 2006).  However, in today’s world, it is thought that literacy education is the 

job of both families and schools.  It is important that children, especially for the first five years of 

their lives, are enriched in a literacy environment at home so that when they do come to school, 

they are ready to apply their knowledge and experiences to reading and writing instruction 

(Crawford, 2006).  Many people believe that reading should not happen until the child reaches 

school age.  However, reading development starts much earlier than that.  The foundation for 

reading should already be in place before a child reaches kindergarten and it has to start at home 

(Faires, 2000).  Parents are the ones who give their children the experiences they need to be 

ready to start their literacy journey.   

 

In the article Sharing Books with Babies, Margaret Hardman (1999) stresses the importance of 

providing literacy experiences for children as early as the child’s first months of life.  In fact, in 

Tommie Lawhon’s article Routines That Build Emergent Literacy Skills in Infants, Toddlers, and 

Preschoolers, he explains that literacy growth begins prior to birth.  When a baby is still in the 

womb, he or she begins prenatal development by hearing voices and music (Lawhon, 2002).  

Hardman explains that sharing book reading with young children aides in developing positive 

attitudes toward reading and it strengthens emotional ties between a parent and child.  The 

interaction between the parent and child is what makes the experience so beneficial.  It has been 

proven that children who receive literature exposure prior to kindergarten have a much easier 

first few years of school (Hardman, 1999).  Lawhon describes the use of a ―literacy routine‖ at 

home to create a supportive, nurturing, accepting, and motivating attitude toward reading as 

parents guide their children in literacy development.  Some of these routines include playing 

with the baby using games and nursery rhymes, talking to young children while they are 

dressing, feeding, playing, and resting, exposing them to many vocabulary words, and of course 

reading to children often.  He explains that children without these experiences early on may lack 

literacy skills for many years to come (Lawhon, 2002). 
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Crawford stresses that parents should also send the message to their children that reading is 

about more than something they learn to do at school (Crawford, 2006).  Rather, it is a lifelong 

learning process that we use and enjoy everywhere we are.  In a study called What’s in your 

bag?: Using Home Literacy Bags to Promote Parent Involvement, Hollie Sikorski found that the 

achievement gap increases between children who have a home literacy experience and children 

who are only exposed to literacy at school (Sikorski, 2012).  Perhaps this is due to the fact that 

children who have literacy support at home have the opportunity to practice the skills at school 

on a more independent level (Epstein, 1986).  Not to mention the fact that it simply provides 

additional reading minutes and exposure. 

 

Besides instilling an importance of literacy in our everyday lives, reading with children at home 

has an endless amount of benefits.  Jeanne Paratore explains the Intergenerational Literacy 

Project that helps parents develop their own literacy while they support their children; it benefits 

the parents just as much as it benefits the children (Paratore, 2011).  Mary Davis, who wrote the 

article Reading Exercises Your Mind, claims comprehension and vocabulary improve the more a 

child reads.  She says, If exercise makes a body stronger, than reading can make a mind stronger 

(Davis, 2001,p. 54).  According to Maurine Richardson in Literacy Bags to Encourage Family 

Involvement, reading aloud and interactively with a child is one of the greatest things you can do 

for their reading and language development (Richardson, 2008).  She states that verbal 

communication increases language, sense of story, and vocabulary development.  Parents have 

an opportunity to reinforce the skills taught by the classroom teacher.  Home-learning can be a 

lot of fun for the child because he or she is working closely with the people who love him or her 

the most (Downing, 2004).  Reading, talking, and interacting about reading is so important for 

literacy development.  On top of improving reading development, literacy interactions at home 

bring families closer together and help them learn more about each other’s interests, abilities, and 

beliefs.   

 

 

How can we make a literacy connection between home and school and why should teachers 

be the promoter of literacy at home? 
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―Children are at risk when learning experiences between home and school are in 

conflict...Teachers, parents, and other caregivers can work as a team to build the literacy skills of 

young children‖ (Lawhon, 2002). 

 

The first step in making a connection between home and school is making both parties believe 

that they are both responsible for the child’s learning (Crawford, 2006).  ―Parents must be 

viewed as partners in the learning process because their role in their child’s learning is crucial‖ 

(Faires, 2000, p. 196).  However, many parents are not being called upon to help by their child’s 

teacher.  Marya Grande explains the benefits of sending home a parent survey at the beginning of 

the year to determine their comfort level when it comes to helping their children at home 

(Grande, 2004).  Most parents want their children to be successful readers and wish to help their 

children in any way they can; however, they do not have the knowledge or skills to do so 

(Richardson, 2008).  They are not used to reading with their children.  Parents want to help with 

homework but do not feel confident in doing so (Burningham, 2005).  They need some guidance 

from the professionals in getting started.  Parents want to know what their child is doing at 

school and they feel better suited to help when they are better informed (Epstein, 1986).  Joan 

Faires’ study on determining the effect of parental training and involvement in teaching reading 

shows that when parents are given the skills and opportunities they need to be successful 

teachers in their child’s life, they become much more beneficial to the child’s reading 

development.  Therefore, the teacher is the one who needs to facilitate reading instruction by 

providing the training and materials (Faires, 2000), but the parents are responsible for 

participating in the process throughout the child’s education. 

 

When teachers learn that parents want information and skills on how to help their children, there 

are many ways to go about making the connection.  Some of the options that Crawford suggests 

are home-visits, meetings (such as back-to-school nights, informational meetings, support 

groups) and newsletters.  He suggests that teachers make information and materials available 

online.  But most importantly, he says that they need access to quality books (Crawford, 2006).  

Richardson suggests that literacy bags are made available for families (2008).  A variety of 

literacy bags are suggested; however, she agrees that the most important part of any literacy bag 

is the variety of great books.   
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Burningham suggests another idea for parent involvement.  He discusses a project in his article 

An Interactive Model to Foster Family Literacy that uses a parent introductory night to get 

families involved with their child’s literacy development.  This evening activity brings parents 

and children in for two hours.  The first hour the children are separated from their parents and are 

engaged in interactive literacy projects.  During this time, the parents learn how to use the 

literacy bags that the children will bring home.  They also learn techniques that use free or low 

cost items, such as store ads, coupons, junk mail, magazines, or newspapers, to promote literacy 

at home.  The second hour of the evening, the children return to their parents and they participate 

in literature activities together with the teacher present as a guide.  Each session the families 

attend gives parents and kids new literacy experiences that they can take home with them 

(Burningham, 2005).   

 

Davis tells of her version of a literacy night in her Reading Exercises Your Mind project.  

Because her books are sent home in gym bags and the project is based on the overall theme of 

exercise, she brings in local athletes to talk about the importance of reading.  She explains all of 

the paperwork that goes with the book bags and she models what a retell should sound like.  In 

order to make sure all parents can attend, she provides food and free babysitters for younger 

children (Davis, 2001).  These parent introductory nights are a great way to introduce parents to 

many different types of literacy experiences at home and give them the confidence that they are 

doing something productive for their child’s reading development. 

 

How can we get more parents reading with their children at home and what skills do they 

need to be successful in their child’s reading development? 

 

As previously stated, many parents want to help their children be successful readers, but they do 

not always have the tools and knowledge to do so.  Teachers have to provide parents with 

techniques that involve reading and books.  Parents need information on how to hold quality 

discussions about books with their children.  They are more likely to participate in activities at 

home if they can use materials they find at home; teachers can give ideas for using magazines, 

newspapers, etc.  Finally, they need techniques on how to tutor a child using reading skills and 

drills (Epstein, 1986).  For example, untrained parents might make the mistake of giving a child 
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a list of words he or she does not know.  A more productive way of practicing would be mixing 

in a couple of unknown words with a group of mastered words.  That way the child feels success 

and does not get as easily frustrated with the drill.  By simply providing parents with the skills 

they need to help their child, there will be more interest in working with their children.     

 

What are some of the challenges families face concerning home literacy? 

 

Even though it is proven time and time again that home literacy is beneficial for many reasons, 

there are certainly challenges.  Time, finances, and knowledge all factor in. 

 

Lack of materials is one of the biggest challenges parents face when helping their children with 

literacy.  In addition, families with a lower income may have a more difficult time collecting 

literature and additional materials (Fisher, 2005).  Even though parents may understand the need 

for literacy exposure in the home, they do not necessarily have the books at their disposal or the 

means to gather them.   

 

Parental education level influences the depth of literacy experiences at home (Fisher, 2005).  

Comprehension strategies come in a variety of forms.  Uneducated parents may cover only the 

most basic of comprehension strategies whereas a child who comes from a family with trained 

parents may practice more critical thinking skills of comprehension.  Knowledgeable parents will 

understand different kinds of activities to provide their children with, recognize questions to ask, 

and identify skills to teach. 

 

Parent involvement is probably the biggest variable in whether or not home literacy is successful.  

Some parents have more time than others; work schedules, number of children, extracurricular 

activities, etc. are all factors in the amount of time remaining for family literacy. Unfortunately, 

some families are simply not willing to put the time in.  Each family has a different set of 

priorities and if home literacy is not one of them, children may fall behind their fellow 

classmates in reading. 

 

What are literacy folders/bags? 
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According to Faires’ study, it is not enough to just listen to your child read at home (Faires, 

2000).  There needs to be more interaction with the book and with each other.  Oral language is 

crucial to literacy development.  Four important components of an at-home literacy program 

include interactive literacy activities between parents and their children, training for parents 

regarding how to be the primary teacher for their children and full partners in the education of 

their children, adult education and training that leads to personal growth and economic self-

sufficiency, and age-appropriate education for children to prepare them for success in school and 

in life (Chance, 2010).  One of the ways many of the researchers made it possible for parents to 

make the at-home reading experience more productive was to send home literacy bags.   

 

Throughout my research, I have found a variety of types and strategies used for take-home book 

bags or folders.  In her article Literacy Bags to Encourage Family Involvement, Maurine 

Richardson suggests that book bags should contain books and interactive activities based on a 

child’s instructional reading level, interests, and past experiences.  Along with the books and 

activities, Richardson offers the idea of including an inventory with all the contents of the bag 

listed as well as a guide for parent interaction (Richardson, 2008).  One of the biggest reasons 

parents do not participate with their child’s reading development is that they do not have the 

experience or knowledge of how to help; the included guide for parents may put them at ease 

when it comes to starting a discussion about a book.  Because book bags take an extreme amount 

of wear and tear traveling back and forth to school and home in a child’s backpack, it is 

recommended to use a nylon bag.  She also advises to have the children share their experiences 

with their bags when they return them to school in order to make it a more meaningful 

experience (Richardson, 2008).   

 

There are many different types of book bags, some centered on a specific theme, some centered 

on ability, and some centered on interests.  In Richardson’s article, she describes many of these 

specific types.  The ―Three for the Road Backpacking Partnership‖ includes three leveled books, 

response activities, a puppet, a response journal, and writing materials.  This type of bag uses the 

―Goldilocks Strategy‖ (Richardson, 2008).  Mary Davis uses the ―Goldilocks Strategy‖ in her 

Reading Exercises Your Mind project.  There is one really easy book (independent level), one 

just right book (instructional level), and one challenging book for the student.  The easy book is 
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read alone and then the child reports back to the parent.  The just right book is read with parent 

support.  And the challenging book is read aloud by the parent to the child (Davis, 2001).  Inside 

is also a letter to the parents, a checklist of contents, and a lost-and-found tag.  The 

―Intergenerational Literacy Bag‖ has books for children, adolescents, and adults.  The collection 

of books is based on a topic that is appropriate for the entire family.  In the bag is also a project 

that the family can do together that goes along with the theme of the books (Richardson, 2008).  

Inside the ―Gator Bag‖ is a stuffed alligator, disposable cameras, books, writing tools, flashcards, 

sight words, phonics games, markers and crayons.  The children take the bag home and then 

share about their experiences they had with the gator when they return it to school (Richardson, 

2008).   

 

Richardson suggests that in any style literacy bag, there is a parent letter included that identifies 

ways to maximize the reading experience for children.  Some of the tips included are to 

determine a daily reading time, sit so the child can easily see the text and pictures, allow the 

children to select the books, and re-read a text that a child chooses (Richardson, 2008).  

Burningham, in his article An Interactive Model to Foster Family Literacy, suggests that strong 

take-home book bag programs combine hands-on activities with those that model reading 

behaviors (Burningham, 2005).  He also provides the idea of including tape recorders and tape 

recordings of each book.   

 

Marya Grande (2004), in the article Increasing Parent Participation and Knowledge Using 

Home Literacy Bags, discusses a project done in western New York at an elementary school that 

sent home ―Ladybug Luggage‖ and ―Bluebird Baggage.‖  The Ladybug Luggage was sent home 

with first graders and the Bluebird Baggage with second and third graders.  Included in these 

bags was a Ladybug and Bluebird, sight word BINGO, file folder games, picture books, shaving 

cream, letter cubes, stamps and stamp pads, graphic organizers, stationery, etc.  There were also 

directions, feedback journals, and state standards for parents (Downing, 2004). 

 

In a school-wide literacy bag project, Maribelle Betterton discovered that one of the most 

important components of creating the bags is to keep in mind the learning styles of many 

different students.  She included materials in the bags for auditory learners, visual learners, and 
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tactile learners.  The example she gave for the auditory learner was to include a book on tape.  

She provided a stuffed monkey for the children to cuddle with when they read the book Caps for 

Sale. The visual learners were given a feelings wheel with the book Today I Feel Silly and Other 

Moods That Make My Day so they could see the feelings as they talked about the story.  

Betterton expressed the idea that the different modes of learning benefitted the children who 

learned best with a specific style, but they also challenged the children to look at things in 

different ways when they did not receive the materials they were most comfortable with 

(Betterton, 2006).  The key is to provide several options and experiences in the literacy bags. 

 

Some of the ideas were put in bags and some in folders.  Some had a theme and some were based 

on reading levels.  Some included activities, stuffed friends, and journals.  Some were sent back 

and forth every day and some were given to a child for one week out of the year, but there was a 

common theme throughout each type of bag that included parent guides and directions. 

 

How will parents react to literacy folders/bags? 

 

Literacy folders are an impossible project to take on without parent support (Davis, 2001).  In 

Richardson’s study on literacy bags, she found that most parents were positive about the 

experience and the majority of them did their best to commit to working with their child on a 

regular basis.  She found that parents gained an understanding of the importance of reading and 

interacting with children about literature.  If nothing else, the families were given an opportunity 

to spend quality time together learning about the abilities and interests of other family members 

(Richardson, 2008).  This is a reward you do not get from watching television or playing 

videogames.  In Hollie Sikorski’s study, she found that there was a generally positive response to 

the literacy bags (Sikorski, 2012).  Burningham relayed that parents thought the literacy nights 

they attended led to less television and more reading and interactions at their houses.  Parents 

thought that they were learning more about their children’s abilities and interests as well as how 

their children learned in general (Burningham, 2005).  Giving parents the tools to read with their 

children eases their mind and motivates them to partner in supporting their child’s learning. 

 

 

Do literacy folders/bags increase a child’s ability and motivation to read? 
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Literacy bags give the children an additional opportunity to read as well as spend intimate time 

with their families to talk about literature and interests.  Burningham says that reading-related 

discussions and activities help children’s letter, sound, and story sense.  He also believes that this 

individual reading time with parents motivates them to be better readers.  He suggests that scores 

can be as much as 50 percent higher for kids who have home literacy experiences (Burningham, 

2005).  Davis says that her experiment with sending three leveled books on a common theme 

home in a gym bag completely changed the view on reading for many of her students.  She says 

that it is just as beneficial for parents to read aloud to their children; it is a crucial part of home 

literacy as it increases comprehension and vocabulary development (Davis, 2001).    

 

While we, as teachers, hope that intrinsic motivation will be enough for children to want to read 

at home, Davis knows that extrinsic motivation is often necessary to get the process going.  In 

her Reading Exercises Your Mind project, she offers small rewards for completing a certain 

number of book bags.  Some of the smaller incentives are books from book fairs or bookstores.  

The end prize is a trip to the Alabama Sports Hall of Fame, lunch at a park, tour of the Hoover 

Library, and McDonalds for dessert.  The kids begin the project with this field trip in mind, but 

continue it without realizing how much they love taking the bags home (Davis, 2001).  Davis 

reported that the students in her program raised their reading scores by one or two levels.  She 

noticed a general shift in motivation for learning, not just in reading (Davis, 2001).  The more 

exposure to literature a child has, the better off his or her reading development will be.   

 

Summary 

 

It is important for children to have as many literacy opportunities as possible.  When teachers 

and parents act as partners in literacy development, the children’s growth is much greater.  Most 

parents are interested in and willing to provide additional literacy experiences at home; however, 

many of them do not have the resources and/or the knowledge needed to do so.  Teachers can use 

their experience to teach and provide parents with the materials needed to help children be 

successful readers.  Sending home literacy bags with appropriate books and activities allows 

parents to have meaningful literacy experiences with their children. 

METHODOLOGY 
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After completing the comprehensive research in the above section, I have learned that literacy 

folders may be an effective strategy in increasing a child’s reading ability and attitude.  As a 

teacher who uses Guided Reading in my classroom, I have always wondered what the benefits of 

sending literacy folders home would be.  In guiding my research on literacy folders, I have used 

the following questions: 

 What are the effects of parent involvement using take-home literacy folders on a 

student’s sight word reading? 

o How much does the willingness to participate from the parent affect the results? 

o How much does the student’s responsibility level contribute to the research? 

o What is the attitude of both the parent and student on literacy folders? 

 

Participants   

 

I chose eight Kindergarten students, four boys and four girls, from my classroom to begin the 

research of the effectiveness of take-home literacy bags.  Most of the participants I chose were 

random, however I did include a couple that I thought would really benefit from additional 

practice.  Because the participants are from my class and I have been working with them for 

seven months, I know each individual quite well.  I have chosen pseudonyms for each child in 

order to protect their privacy.  Lawrence turned six in July, making him the oldest of the 

participants.  He is incredibly active, watches very little television, and has great home support.  

He is the oldest child in his family having two younger siblings.  James is also older than most of 

his classmates and has one younger sister.  He wants things his way and breaks down when they 

do not.  One-on-one work is the very best for James.  Brandon will be six in May, making him 

one of the youngest children in the class.  He has one older sister.  Brandon is very quiet and 

follows every direction he is given.  Gavin is a very active and happy kindergartener. He will be 

six in April; also one of the youngest kids in the group.  He came into Kindergarten really 

struggling and then one day things started to click, and he has been working right alongside the 

rest of the class ever since.  Miranda is a pleaser; she wants to do everything she can to make the 

teacher’s job easier, even when it makes things harder.  She has a very kind heart and works 

incredibly hard.  Eva is a sweet girl who will often get herself into trouble trying to be funny.  
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She works hard but does not seem to have the drive that some of the others do.  Victoria came to 

Kindergarten with a full-time aide; she has Turner Syndrome which is a chromosomal 

abnormality.  In October, the Special Education teacher, Victoria’s parents, and I decided that 

Victoria was functioning at an incredibly high level and she would use the Special Education 

room as a resource room and would spend the majority of the day in my classroom without an 

aide.  She has coped beautifully.  However, she still feels that she needs more help than she 

actually does and requests help for everything.  I have been working to build her confidence.  

Finally, Heather is a struggling reader who has a very hard time paying attention to any sort of 

directions.  She needs a lot of one-on-one assistance.  Organization has been an issue in many of 

her tasks.  James, Victoria, and Heather are in my struggling reader group while the other five 

candidates are in developing reading groups. 

 

Setting 

 

My study took place at a small Midwestern elementary school.  This is a Kindergarten through 

fourth grade school with a total of 610 students.  Each grade level consists of four to seven 

sections.  Our classroom has 22 students.  Much of the project was done in the homes of the 

participants as the assignment was to take home the literacy folder and complete it with the 

family.  The folders went home every Monday and Wednesday and came back to school every 

Wednesday and Friday for six weeks.   

 

Materials 

 

Most of the materials were put directly into the literacy folders I chose.  Each child had an extra 

folder that they had brought to school at the beginning of the year.  I wrote their name and 

―Literacy Folder – KS‖ to identify that it came from my classroom in the case that it might get 

misplaced.  Inside were items that stayed in the folder and items that got changed out every time 

it was returned to school and sent back home. 

 

Reading Strategy Bookmark – The reading strategy book mark was attached to the inside 

pocket of the folder with Velcro.  On it were the ―chunky monkey,‖ ―stretchy snake,‖ ―lips the 

fish,‖ and ―eagle eyes‖ reading strategies.  The participants were instructed to use the bookmark 

and the strategies with their books and then return it to the inside cover.  (See Appendix 3.) 
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Reading Suggestions of Parents – On the right, inside cover of the folder, there was an 

instructional paper for parents.  On this sheet were directions for parents when reading with their 

child at home.  (See Appendix 8.) 

 

Literacy Folder Care Note and Motivation Chart – After sending the literacy folders home 

two times, I noticed that the families were not taking very good care of the folders or the 

contents.  I wrote them a note asking them to be respectful of all the time and money I had put in 

to make the books and sight word cards.  Attached to this note I made an incentive chart for 

bringing back the folder and all the contents in good shape.  Each time the children brought it 

back in good condition, I gave them one sticker on the incentive chart.  When they received 10 

stickers, they were allowed to choose a treasure from my treasure chest.  (See appendix 1) 

 

Reading A-Z Book and Activities – The children were assessed using the Fountas and Pinnell 

Reading Benchmark Assessment (2013) in January.  Based on their score, they were placed into 

reading groups that were instructed at their Fountas and Pinnell instructional level.  At the end of 

the meeting, they were given the book from the Reading A-Z library that we read during our 

group to take home in their literacy folder.  They were also given the printable activity sheets 

that went with the book as a guide to help parents lead discussions. The books and activities were 

replaced each time the folder was returned. 

 

Sight Word Lists – Each time the folders were sent home, the children were given a plastic 

pencil case that contained one set of ten sight word cards, a score sheet, a master of all ten sight 

word lists, and a sheet with suggestions of ways to practice sight words.  The children were 

meant to practice the ten words they were given until they mastered them.  If the cards came 

back and they were not mastered, I kept the same set of words in the bag.  If they had mastered 

the words, I gave them one of the other ten lists.  Some of the students would keep their sight 

words over the weekend to practice and then return them the following Monday.  The plastic 

pencil bags made that very easy to do.  (See appendix 7.) 
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Fountas and Pinnell Reading Benchmark Assessment (2013) – This is a kit that the 

elementary school already used.  The assessment is typically given in September, January, and 

May in order to determine both the independent and instructional level of a student.  I used this 

assessment to compare the results of the participants and the non-participants from January to the 

end of April. 

 

Parent Attitude Survey – At the end of the research, I sent home a survey to parents to 

determine their attitude toward literacy folders.  It included questions about what parents liked 

and did not like, how they felt it improved their child’s reading development, how it improved 

their time spent together in the evening, and what were their suggestions for improving the 

process in the future.  (See appendix 2) 

 

Procedures 

 

Prior to sending the literacy folders home, I administered the Fountas and Pinnell Reading 

Benchmark Assessment with all 22 of my kindergarteners.  I also collected the scores of the sight 

words they knew at this point.  Starting in February, I began sending home the literacy folders 

with the eight participants of my study.  I spent about three of my guided reading sessions with 

these students teaching them how to use the materials in the folders.  I also wrote many emails 

and letters to parents on procedures.  I received many questions clarifying the methods. 

 

The folders went home with the children every Monday for return Wednesday and Wednesday 

for return Friday.  Each time the folders were returned, I checked through the activities they 

returned to me.  I also looked through the sight word score sheets to determine whether or not a 

specific list needed to go home with the student again, or if he or she was ready for a new list.  I 

repacked the folders with the students’ new books, activities, and sight words.  I also took note of 

the shape of the items when they were returned to me.  If everything was in good shape, the child 

received a sticker on their motivation sheet. 

 

At the end of April, having sent the folders home for two months, I retested the children with 

both the Fountas and Pinnell Reading Benchmark Assessment and the sight word list.  I 
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compared the results of the eight participants with the results of the remaining 14 children in the 

class from both tests.  I also sent home a survey with the participants in order to get feedback 

from the parents.  I used all of this data to determine the results of my project. 

 

Results and Analysis 

Sight Word Inventory 

 

The sight word inventory has shown clear evidence that the literacy folders were effective.  

Figure one shows the results from the January and April assessment of the eight participants.  

Figure two shows the same results from the remaining 13 children who did not receive literacy 

folders.  Six out of the eight participants made a significant percentage increase in words, 

averaging an eleven percent increase.  These eight students gained an average of 37 words from 

January to April.  The average percent change for the remaining students decreased by five 

percent.  These students gained an average of 33 words from January to April.  Figure three 

shows the average number of sight words gained from January to April.   

 

Figure four shows the growth for the participants’ average from January to April.  While these 

students started out knowing a lower number of sight words, and at the end they still knew less 

words, their growth throughout the three months was greater than that of the remaining students.  

They went from knowing 62 percent of the words in January to knowing 73 percent of the words 

in April.  This was a growth of 11 percent.  The remaining students started out knowing 86 

percent of the words in January and fell to only 81 percent of the words in April.  While they 

continued to learn words and they still knew more words in the end than the participants did, 

their percentage of words decreased.  Rather than looking at total mastered words, I am focusing 

more on the percentage of growth the participants made versus the decrease of percentage the 

remaining students demonstrated. 

 

 

 

 

 



Read With Me 
 

18 
 

Figure 1. Sight Word Inventory of 8 Participants 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Participants Sight Word 

Score-Jan 

Sight Word 

Percent - 

Jan 

Sight Word 

Score - April 

Sight Word 

Percent -

April 

Sight 

Words 

Gained 

Percent 

Change 

Lawrence 29/44 66% 72/88 82% 43 16% 

James 23/44 52% 52/88 59% 29 7% 

Brandon 31/44 70% 48/88 55% 17 -15% 

Gavin 32/44 73% 69/88 78% 37 5% 

Miranda 22/44 50% 66/88 75% 44 25% 

Eva 39/44 89% 77/88 88% 38 -1% 

Victoria 24/44 55% 76/88 86% 52 31% 

Heather 16/44 36% 50/88 57% 34 21% 

AVERAGE 27/44 62% 64/88 73% 37 11% 
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Figure 2. Sight Word Inventory of Remaining Students 

Student Sight Word 

Score-Jan 

Sight Word 

Percent - 

Jan 

Sight Word 

Score - April 

Sight Word 

Percent -April 

Sight Words 

Gained 

Percent 

Change 

1 30/44 68% 52/88 59% 22 -9% 

2 43/44 98% 86/88 98% 43 0 

3 44/44 100% 88/88 100% 44 0 

4 17/44 39% 31/88 35% 14 -4% 

5 38/44 86% 60/88 68% 22 -18% 

6 44/44 100% 88/88 100% 44 0 

7 42/44 95% 71/88 81% 29 -14% 

8 40/44 91% 69/88 78% 29 -13% 

9 32/44 73% 66/88 75% 34 2% 

10 42/44 95% 68/88 77% 26 -18% 

11 35/44 80% 68/88 77% 33 -3% 

12 44/44 100% 88/88 100% 44 0 

13 42/44 95% 88/88 100% 46 5% 

AVERAGE 38/44 86% 71/88 81% 33 -5% 
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Figure 3. Average number of sight words gained 

 

 

Figure 4. Sight Word Percentage Growth 
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Parent Attitude Survey 

 

After about two months of the literacy folder program, I sent home a parent survey (see appendix 

2).  I received very positive feedback from the parents.  I learned that the children were spending 

anywhere from 15 minutes to an hour each night on the literacy folders averaging about a 30 

minutes.  The children worked the majority of the time with an adult but occasionally would read 

on their own for a short time. 

 

The parents commented that the children had an overall positive attitude toward the literacy 

folders.  One parent said, ―It was a change from routine of reading the sight word books.‖  Some 

of the children were reluctant at first, but as time went on it became ―part of our nightly routine.  

He does it and we move on.‖  One parent commented that her child ―really likes practicing the 

sight word list/flashcards.‖ 

 

One of the questions on the survey inquired about the parent’s overall attitude toward the literacy 

folders.  Every survey that I received had positive comments about parent attitude.  ―I like it.  It 

is great for his reading confidence.‖   

 

I asked the parents to comment on what they thought was the biggest benefit of the literacy 

folder.  Some of the parents commented on how much they enjoyed the fact that it was 

something they could do as a family.  ―For us, it is fun to work together.  We love to see her 

figure it out on her own.  And then the smiles on her face when she’s mastered it.‖   Other 

parents commented on how it gave them the knowledge of what is going on at school.  ―It helps 

us as parents know what they are learning/reading at school.  It makes us accountable to read 

with him.‖  Parents also enjoyed the variety of activities the folder had to offer.  Still others 

commented on how much they learned about their child.  ―It is nice for me to see his struggles 

and successes as a young reader.  It is nice that I know when he is working hard and when he is 

not trying very hard…I learned how much patience it takes as the parent to get him started.‖  

Finally, parents talked about the motivation it instilled in the child.  They talked about how their 

child really wanted to get it done and learn the list of words in their folder.  ―It has motivated 
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him to learn his sight words.  It has also made us as his parents more involved so that we know 

he is working on reading most every night.‖ 

 

Implications and Conclusions 

Conclusions 

 

Prior to the study, my students were reading at home a couple of minutes a few times a week.  

With the literacy folders, they averaged 30 minutes a night with a parent.  They were given 

opportunities for literature discussions and were able to share their gained knowledge with their 

families.  The sight word inventory showed significant growth in the children who participated in 

the study versus the students who did not receive the folders.  These kindergarteners were 

encouraged to practice new words at home daily while most of the others only practiced during 

school hours.  Overall, this was a very positive experience for the children and their families. 

 

Applications 

 

After collecting the data from this study, I shared the growth areas with the parents of all the 

children in my class.  The majority of the parents were excited and wished to either continue 

with the folders or start the project.  Many of them thought it would be a great thing to do over 

the summer.  I also shared my information with my colleagues.  Those who were not doing 

literacy folders thought that this project would be something they would try.  The teachers who 

already had a take home literacy program in place considered adding the sight word component. 

 

Limitations 

 

Throughout my research, I faced a variety of limitations.  The first problem I ran into was the 

children and families mistreating the materials.  Folders came back to me that had been chewed 

up by the dog, books were missing pages, sight words lost, and food stains smeared on the 

activities.  Naturally, I was upset after spending countless hours and money putting all the 

materials together.  In order to fix this problem, I sent home a note asking them to be more 
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careful with my materials and I put in a motivational chart for returning everything in good 

shape.  The parents and children were much more careful after this.   

 

The other limitation I had was the responsibility of the children and the willingness of the 

parents.  Most of the parents were very excited and wanted to work with their children.  I had 

one family who thought of it as a chore.  This family rushed through the work in order to check it 

off their list.  This showed in the results of the sight work inventory. 

 

Reflection 

 

After a few months of sending literacy folders home and collecting the data, I am so happy to  

learn that the project was successful.  The children and families who participated were eager to 

read and practice together.  The results showed that the children made significant progress.  I will 

definitely continue with this project for years to come. 

 

There are a few things I will do differently in the future.  For one, I will put the literacy folders 

into a bag of some kind.  Not only did the folders get quite damaged, but also because the 

contents were not zippered in, books and other materials were often found on the ground.  I 

purchased cinch sacks with my budget that I believe will make great literacy bags.  Also, in the 

future, I will obviously be using the literacy folders with the entire class and not just the eight 

participants.  Each time the folders returned from the eight students, it took me about 30 minutes 

to exchange the contents.  With a class of 22 kindergarteners, this process will take far too long.  

I will somehow have to pare this down.  Some of the parents commented that there was too much 

to get done in a two day window; therefore, I do not think they would be upset if I limited the 

work to one page instead of three.  Instead of giving each child their own folder and changing the 

contents each day, I will make literacy bags and label them A-Z.  Each bag will contain a variety 

of three books at different levels along with multiple copies of one activity.  It will also have a 

book log to keep track of who has had the bag.  When the students bring one bag back, I will 

hand them a new bag.  This way I am not trading out any of the materials. 
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Over the summer, I conducted a parent activity night where I taught parents how to use the 

materials in the folders.  I gave them ideas and demonstrations on things they could do in the 

home with very few materials and little to no additional cost.  Some of the activities included 

sidewalk chalk sight words, shaving cream sight words, hopscotch sight words, etc.  I gave them 

brochures and handouts as reminders of activities they could do.  The parents now have a starting 

place for at-home literacy experiences.  They are more apt to work with their children when they 

do not have to make it up on their own. 

 

Throughout the process of sending home literacy bags, I have learned a great deal about the 

impact parents can have on their child’s reading development.  I will continue to send home 

literacy bags and will add a parent literacy night component.  It has been a great way to get 

students motivated to read and gives parents the materials they need to be successful with their 

emergent readers.  In the future, I would also like to explore the impact of parent involvement 

and take home literacy bags on other aspects of reading besides sight words such as 

comprehension. 
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Appendix 1  
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Appendix 2 

 

Dear Parents, 

Thank you, thank you, thank you for participating in our literacy folder 

project!  You have truly done an amazing job.  Thank you for taking the 

extra time to help both your children and my research!!   

My semester project is due at the beginning of May, therefore, I am 

beginning to collect my data in order to determine if this project is truly 

beneficial.  Obviously the overall goal is to improve student reading 

development.  But there is an underlying goal to get kids and families 

excited about reading and communicating about reading at home as well 

as school.  That’s where you come in.  I am hoping that you will take the 

time to fill out this survey as thoroughly as possible.  The more feedback 

you give me, the better my data will be and the better I can make this 

project for all of my future students.  So please feel free to be 

completely honest!   

Within the next couple of weeks, I will be completing the assessment 

portion of my data.  If you are interested in the results, please let me 

know and I will be happy to share them with you.  Obviously I will not 

share your child’s specific name with anyone else.  Thank you again for 

being a part of my study and I hope that you felt it was worth your time.  

As always, please let me know if you have any questions or concerns. 

Thanks! 

Miss Sirek 
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Appendix 3 
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Appendix 4 

Literacy Folder Survey 

 

1. Approximately how much time does your child spend working on the literacy 

folder each night? 

 

 

2. Does your child work on the literacy folder more alone or with a family 

member? 

 

 

3. Overall, what is your child’s attitude toward the literacy folder activities? 

 

 

4. Overall, what is your attitude toward the literacy folder activities? 

 

 

5. What do you think have been the biggest benefits of the literacy folder for your 

child and family? 

 

 

6. What do you think could be improved on the literacy folder or the procedures?  

Contents, packaging, timing, etc.? 

 

 

7. If given the opportunity again, is this a project that you would choose for your 

child? 

 

 

8. Any additional comments: 
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Appendix 5 

 
Dear Families, 
 
As part of a continuous mission for best teaching practices, I will be doing an action research project in 
the classroom.  The action research project is a part of my master’s program at the University of 
Wisconsin – River Falls as a reading specialist.   This project is in the early stages, but it will focus on 
guided reading and take-home book bags. My goal for the study is to determine the effect of using 
take-home book bags on a student’s reading ability.  My hope is that the families of these children, 
with the guidance and materials of their teacher, will be more involved with their child’s reading.  The 
purpose is to encourage a better school-to-home correspondence.  Your child, if you choose to 
participate in the study, will bring home a book bag with a book that he/she read during the guided 
reading time throughout the week.  It will be your responsibility to listen, read, and talk about the book 
with your child about two nights a week. 
 
I truly believe that this will be a benefit for your child’s reading ability.  However, if this does not sound 
like something you would be interested in participating in, please let me know.  The effects of the study 
will be measured by comparing the reading growth of the participants and the reading growth of the 
other students in the class. 
 
I would very much appreciate having your permission and cooperation with this project.  If you agree to 
the study, I will use a pseudonym to protect your child’s privacy. Please sign this form and return it to 
me as soon as possible. 
 
If you have any questions or concerns, please feel free to call or email me. (Phone 715-790-3146 
or email hsirek@scc.k12.wi.us) 
 
Sincerely, 
Heidi Sirek 
Kindergarten Teacher 
 
I grant permission for the use of the material as described above. 
 
Parent name (please print)_______________________________ 
 
Parent signature (please sign)_________________________________ 
 
Child’s name ___________________________________ 
 
Date __________________ 

mailto:hsirek@scc.k12.wi.us
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Appendix 6 

Book Log for _______________________________ 
Miss Sirek’s Kindergarten Class 

Please write the title of the book and how many times your child read it to you.  
You may also write any comments about your child’s reading for the night.  Please 
complete any activities that may be in the folder as well.  Please return all items 

within two days.   
Thank you for helping your child succeed! 

 
Date Book Title Number of times read Comments 
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Date Book Title Number of times read Comments 
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Appendix 8 
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